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DOCUMENT-BASED ACTIVITIES ON THE INDUSTRIAL 
REVOLUTION IN GREAT BRITAIN 

TEACHER INTRODUCTION 
 

Description: 
 
This unit begins by introducing students to some of the great engineers and inventions of 
the era. Students understand why industrialization occurred during this time period and 
analyze the implications of the Industrial Revolution, including the resulting social, 
political and cultural effects of changes in industry. Students are exposed to a variety of 
sources, including charts/tables, written documents, political cartoons, and photographs.  
 
Unit objectives: 
 
Knowledge: students will 
• evaluate the political, social, and economic climate of Great Britain  
• understand the ways in which expansion occurred, and the importance of 

transportation and inventions to the new economy 
• analyze social movements against the Industrial Revolution such as the Luddites 
• interpret the Great Exhibition of 1851 
• understand the nature of child labor and working conditions 
 
Skills: 
• analyze, evaluate, and interpret primary source documents 
• discuss and debate issues   
• use evidence to draw conclusions  
 
Prior Knowledge Required: 
 
Students need to be familiar with the political, social, and economic climate of Great 
Britain during the 17th, 18th, and 19th centuries. Students should also have an 
understanding of the agricultural revolution in Great Britain. 
 
Lesson Format: 
 
Each lesson consists of two parts: a teacher page and a student handout or worksheet. The 
teacher page contains an overview, objectives, materials (including Web addresses), 
directions, discussion questions, and an extension activity. Each student handout contains 
an introduction, directions, Web addresses, and questions to be answered about the 
source. 
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Assessment: 
 
Most questions on the student handouts are short-answer questions and evaluation should 
be done based on the precision and accuracy of answers. Suggested answer keys can be 
found in the Appendix. Point values are not assigned to questions on the worksheets in 
order to allow teachers to evaluate students according to standards that have been 
previously developed and maintained in the classroom. It is recommended, however, that 
teachers evaluate student worksheet in conjunction with their involvement in class 
discussions. Suggested rubrics are included in the Appendix. 
 
Additional Sources: 
 
The Appendix contains answer keys, a brief annotated list of Industrial Revolution Web 
sites, rubrics, and supplementary materials available from www.socialstudies.com. 

http://www.socialstudies.com


  vii   

OVERVIEW:  
THE INDUSTRIAL REVOLUTION IN GREAT BRITAIN  

 
During the 18th and 19th centuries, Great Britain possessed a wealth of natural 

resources and a large supply of workers, and had also begun to develop a more 

sophisticated transportation system. In addition, the U.K. was able to import plentiful 

amounts of raw materials from its colonies, and had wealthy investors as well as 

scientists and inventors willing to apply theories to practical design. These ingredients 

formed the basis for what historians refer to as the “Industrial Revolution.” 

 
The Industrial Revolution changed the social, political, and economic climate of 

Great Britain (and many countries to follow). Some historians argue that the beginnings 

of the revolution came with new inventions in the field of agricultural production and 

development. Other inventors not primarily involved in agriculture appeared on the scene 

during the 18th century, including figures such as James Hargreaves. In 1764, Hargreaves 

invented an improved spinning wheel that came to be known as the “spinning jenny.” In 

1769, Richard Arkwright invented the “water frame,” a weaving device fueled by power 

generated from water; his invention paved the way for the establishment of mills and 

factories and led to a revolution in the textile industry. There were also other crucial 

inventions: in 1769, Scottish inventor James Watt invented an improved steam engine; in 

1804, a British engineer named Richard Trevithick built the first steam locomotive; and 

in 1807, an American by the name of Robert Fulton built the first successful steamboat. 

These innovations in transportation allowed the movement and transport of goods across 

the region. By the mid-1800s steamships were speeding finished goods and raw materials 

to several nations. 

 
Great Britain celebrated its new economy and glorified its innovations. Perhaps 

the most important examples of this were the major exhibitions and their “juries,” 

beginning with the “Great Exhibition” of 1851. Also known as the “Crystal Palace” 

exhibition (after the grand structure that housed it), it aimed to celebrate and flaunt Great 

Britain’s wealth, innovation, and technological advancements in industry. The exhibition 

hosted a wide range of international attendees, and proved a grand opportunity for Great 

Britain to trumpet the grandeur and splendor of its new economy.  
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A new factory-based system of production emerged and replaced the earlier 

cottage and small-scale industry systems, which in turn shaped a new social structure. 

People went from making goods by hand to making goods by machine; instead of 

working at home, they went to work in large factories; and they came to depend less on 

family members to run small family businesses, moved from rural to urban areas, and had 

fewer children. Women, men, and children ventured forth from their homes to join the 

industrial workforce. In many ways life was better for some: incomes increased, they had 

more meat and sugar to eat, and the middle class had greater influence in the British 

government. Yet for many, the new system created horrendous working and living 

conditions. Children experienced some of the harshest environments, with some working 

14-hour days with little food. Laborers eventually banded together to form unions and to 

demand better working conditions.  

 
Although the Industrial Revolution began in Great Britain, it spread during the 1800s to 

other parts of the world. France, Germany, the United States, and Russia all began to 

industrialize, with Japan soon following. Industrialization would have a great impact on 

the social, political, and economic structures of these countries, and later would fuel the 

imperialistic ambitions of many of these countries. Industrialization produced profound 

changes in the way people lived. For some, life changed for the better, but for many 

working-class citizens, the quality of life actually decreased. 
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Inventions 
Teacher Page 

 
Overview:  
 
The goal of this activity is to give students an understanding of the inventions of the 
nation’s new economy. Students are exposed to photographs and asked to analyze how 
these innovations aided the Industrial Revolution, shifting the making of goods from 
hand to machine. Students are also asked to evaluate how these inventions affected both 
the workers and the factory owners.  
 
Objectives: 
 
Students will: 

• compare photographs of the handloom and the power loom  
• read worker petitions and factory owner responses 
• draw conclusions on how these innovations changed society 
 

Web Sites Used in this Lesson: 
 
The photograph of the handloom can be found at 
http://www.spartacus.schoolnet.co.uk/handloom.jpg 
 
The photograph of the power loom can be found at 
http://academic.brooklyn.cuny.edu/history/core/pics/0253/img0053.jpg 
 
The 1786 Leeds Woolen Workers Petition can be found at 
http://www.fordham.edu/halsall/mod/1786machines.html 
 
The 1791 Letter from the Leeds Cloth Merchant can be found at 
http://www.fordham.edu/halsall/mod/1791machines.html 
 
These Web sites offer background information on other engineers and innovators of the 
Industrial Revolution: 
 

• http://www.ideafinder.com/history/inventors/watt.htm (James Watt) 
• http://www.history.rochester.edu/steam/marshall/ (James Watt) 
• http://www.spartacus.schoolnet.co.uk/IRarkwright.htm (Richard Arkwright) 
• http://tomwgrim.home.texas.net/WebPages/HargGrim.htm  (James Hargreaves) 
• http://www.spartacus.schoolnet.co.uk/SCcartwright.htm (Edmund Cartwright) 

 

http://www.spartacus.schoolnet.co.uk/handloom.jpg
http://academic.brooklyn.cuny.edu/history/core/pics/0253/img0053.jpg
http://www.fordham.edu/halsall/mod/1786machines.html
http://www.fordham.edu/halsall/mod/1791machines.html
http://www.ideafinder.com/history/inventors/watt.htm
http://www.history.rochester.edu/steam/marshall/
http://www.spartacus.schoolnet.co.uk/IRarkwright.htm
http://tomwgrim.home.texas.net/WebPages/HargGrim.htm
http://www.spartacus.schoolnet.co.uk/SCcartwright.htm
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Strategies: 
 
Begin by discussing some of the technological innovations of today. Ask students in what 
specific ways technology has changed the way we live. Next, have students examine 
inventions of the Industrial Revolution, and introduce them to some of the inventors. 
Have students complete the worksheet. 
 
Wrap-Up: 
 
After students complete the worksheet, review answers as a class and use the following 
questions to lead a discussion.  
 
1. Why did Great Britain experience an “Industrial Revolution” during the 18th and 19th 

centuries? 
 
2. How did the inventions of the 18th and 19th centuries in Great Britain change the way 

people lived during that time period? 
 
3. We see a conflict between the workers and the cloth manufacturers (merchants) in the 

petition by the Leeds workers. Do similar conflicts exist today? How are they 
resolved? What happens if issues are not resolved between employers and employees 
today? 

 
Extension Activity: 
 
Have students compare the innovations and inventors of the Industrial Revolution to 
present-day innovators and inventions. In what ways are they different and how are they 
the same? 
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Inventions 
Student Worksheet 

Introduction: 
 
During the 18th and 19th centuries, Great Britain witnessed unprecedented growth in its 
economy, and made the transition from a predominantly agricultural society to an 
increasingly factory-based one. The factors that fueled this “Industrial Revolution” 
included Great Britain’s large pool of available labor, the ability to import large amounts 
of natural resources from its colonies, and perhaps most importantly, great innovators and 
inventors who created devices and techniques that made widespread industrial production 
possible.  
 
Directions: 
 
Compare and contrast the picture of the handloom to that of the power loom. 
 
Photograph of a handloom  
Go to http://www.spartacus.schoolnet.co.uk/handloom.jpg 
 
Photograph of a power loom  
Go to http://academic.brooklyn.cuny.edu/history/core/pics/0253/img0053.jpg 
 
 

 Handloom Power loom 

What do you see 
literally depicted in 
each illustration? 

 

 

 

 

What is the purpose of 
each instrument?  

 

 

 

 

What kind of labor is 
required by each loom? 

 

 

 

 

What can we assume 
about the location of 
industry based on the 
illustration? 

  

 

http://www.spartacus.schoolnet.co.uk/handloom.jpg
http://academic.brooklyn.cuny.edu/history/core/pics/0253/img0053.jpg
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1. What do the power loom and the handloom have in common? 
 
 

 
 
2. In what ways are the handloom and the power loom different? How can we tell? 
 
 
 
 
3. How might the relationship between the handloom and the power loom be a metaphor 

for the changes brought about by the Industrial Revolution ? 
 

 
 
 
After comparing and contrasting the handloom to the power loom read the following 
workers’ petition and the response from the clothing merchants.  
 
The 1786 Leeds Woolen Workers’ Petition 
http://www.fordham.edu/halsall/mod/1786machines.html 
 
Answer the following questions: 
 
 
4. What is “Scribbling?” 
 
 
 
 
5. Were the workers in favor of or against the use of machines in their industry? Why or 

why not? 
 
 
 
 
6. Why were the workers worried about their children? 
 
 
 
 

http://www.fordham.edu/halsall/mod/1786machines.html
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The 1791 Letter from the Leeds Cloth Merchants 
http://www.fordham.edu/halsall/mod/1791machines.html 

 
Answer the following questions: 
 
 
7. How did the Leeds merchants justify the use of machines? 
 
 
 
 
8. What did the Leeds merchants say was advantageous about the use of machines? 
 
 
 
 
9. Do you think the Leeds merchants addressed the needs of the workers? Why or why 

not? 
 
 
 
 
10. Was the invention of the Scribbling-mill advantageous for Great Britain? Why or why 

not? 

http://www.fordham.edu/halsall/mod/1791machines.html
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The Luddites 
Teacher Page 

 
Overview:  
 
This lesson has students further explore reactions against the Industrial Revolution, 
looking at both the Luddite movement and the government’s reaction to the movement. 
Students analyze the lyrics to a Luddite song called “The Hand-loom Weavers’ Lament” 
and read an excerpt from a speech by Lord Byron to the House of Lords. 
 
Objectives: 
 
Students will: 

• understand the circumstances of the Luddite rebellion 
• place the rebellion within the wider context of the Industrial Revolution 
• interpret the British government’s reaction to the Luddites 
• assess the Luddites’ goals and methods 

 
Web Sites Used in this Lesson: 
 
“The Hand-loom Weavers’ Lament,” along with the lyrics to other Luddite songs, is 
located at http://campus.murraystate.edu/academic/faculty/kevin.binfield/songs.htm  
 
Several primary sources (along with some historical background) can be found at 
http://www.spartacus.schoolnet.co.uk/PRluddites.htm 
 
These two Web pages provide overviews of Luddism: 
http://www.usu.edu/~sanderso/multinet/lud1.html 
http://www.humanscapeindia.org/hs1099/hs10996t.htm 
 
Strategies: 
 
Set Luddism in its historical context by discussing how drastically the Industrial 
Revolution changed life for weavers in Nottingham, both socially and economically. Be 
sure to emphasize how much the weavers treasured the ideas of craftsmanship, tradition, 
and “paying one’s dues” through an apprenticeship were to the weavers.  
 
Have students complete the worksheet.  
 
Wrap-Up: 
 
After students complete the worksheet, review answers as a class and use the following 
question to lead a discussion.  
 
1. Do you think the Luddites’ goals were realistic, and do you think the tactics they 

employed were the best means to attain these goals?  

http://campus.murraystate.edu/academic/faculty/kevin.binfield/songs.htm
http://www.spartacus.schoolnet.co.uk/PRluddites.htm
http://www.usu.edu/~sanderso/multinet/lud1.html
http://www.humanscapeindia.org/hs1099/hs10996t.htm
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2. Are there any movements today similar to the Luddite movement? 
 
 
Extension Activity: 
 
Pose the following question for students: “The word ‘luddite’ is still often used today, 
usually in reference to attitudes about computers and/or the Internet. What do you think 
this says about the historical significance of this ‘failed’ movement?” Have students 
search present-day articles that use the word “luddite” and present their findings to the 
class. 
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The Luddites 
Student Worksheet 

Introduction: 
 
Perhaps no group of people showed as great an opposition to the changes being wrought 
by the Industrial Revolution as the Luddites. Before the advent of the power loom, 
weavers in the Nottingham region had enjoyed a rather privileged economic and social 
place among craftsmen. The fine lace and stockings they produced for both the home and 
international markets were highly prized, they were able to work independently, and they 
led something akin to a comfortable middle-class existence. However, technological 
innovations made it possible to mass-produce textiles, to lower production costs, and 
ultimately to lower prices. Weavers found themselves squeezed out of the market, and 
many fell into poverty. This situation gave birth to the Luddite movement; though most 
famous for breaking into factories and destroying power looms, the Luddites were not 
simply anti-technology fanatics who wanted to prevent all “progress” through violence 
and destruction.  
 
Directions: 
 
“The Hand-loom Weavers' Lament” 
Go to http://campus.murraystate.edu/academic/faculty/kevin.binfield/songs.htm and 
scroll down to the second set of song lyrics. 
 
Answer the following questions: 
 
 
1. Who do you think the “tyrants” are to whom this song is addressed? 
 
 
 
 
2. What do you think is the main “crime” the author of the song blames on the 

“tyrants”? 
 
 
 
 
3. How might the “tyrants” have used “Bonyparty” (Napoleon) as an excuse for their 

actions? 
 
 
 
 

http://campus.murraystate.edu/academic/faculty/kevin.binfield/songs.htm
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4. The author cites several instances of the “tyrants” enjoying themselves while the 
weavers suffer in poverty. Why do you think he does this? Do these “examples” help 
him make his case? 
 
 
 
 

5. Why do you think the author believes that bringing back the “old prices” will solve 
the weavers’ problems? 

 
 
 

Lord Byron, speech in the House of Lords (27th February, 1812) 
Go to http://www.spartacus.schoolnet.co.uk/PRluddites.htm and scroll down to the 
bottom of the page to excerpt number 3, “Lord Byron, speech in the House of Lords (27th 
February, 1812).” This is his speech against the proposed Frame Breaking Act, which 
made destruction of machines a capital offense. Answer the following questions: 
 
 
6. What does Lord Byron claim drove the Luddites to take the actions they did? 
 
 
 
 
7. Why do you think Byron says “their own means of subsistence were cut off, all other 

employment preoccupied”? 
 
 
 

 
8. Does Byron think the Luddites were justified in their actions? Use evidence from the 

selection to support your answer. 
 

 
 
 
9. Why do you think Parliament felt the need to make machine-breaking punishable by 

death? Do you think they saw it as more of a political, social, or economic threat? 
 
 
 
 

 
 
 
 

http://www.spartacus.schoolnet.co.uk/PRluddites.htm
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 Railways 
Teacher Page 

 
Introduction: 
 
In this lesson, students investigate the building and the expansion of the railway system. 
They read a first-person narrative of a leading actress who was invited to attend the 
opening of the Liverpool and Manchester Railway. Students also interpret charts and 
graphs depicting the spread of the Industrial Revolution and the railway system to other 
countries.  
 
Objectives: 
 
Students will: 

• read, analyze, and interpret graphs and tables 
• read and analyze a first-person narrative 
• understand how the Industrial Revolution spread via the railway system to other 

European and Asian countries 
 
Web Sites Used in this Lesson: 
 
A first person narrative by Fanny Kemble, a leading actress who was invited to attend the 
opening of the Liverpool and Manchester Railway, can be found at 
http://www.spartacus.schoolnet.co.uk/RAkemble.htm 
 
The spread of the Industrial Revolution via the railways is depicted in the graph and 
tables at http://www.fordham.edu/halsall/mod/indrev6.html 
 
These Web sites give students background information on the railway industry: 
 

• http://www.spartacus.schoolnet.co.uk/railways.htm (great sources) 
• http://www.spartacus.schoolnet.co.uk/RAbourne.htm (railway art) 

 
Strategies: 
 
Discuss the importance of transportation. Discuss modern means of transportation and 
compare and contrast them to means that were developed and maintained during the 
Industrial Revolution.  
 
Wrap-Up: 
 
Use the following questions to lead a class discussion. 
 
1. How many of our modern ways of transportation were initiated during the 18th and 

19th centuries in Great Britain? 
 

http://www.spartacus.schoolnet.co.uk/RAkemble.htm
http://www.fordham.edu/halsall/mod/indrev6.html
http://www.spartacus.schoolnet.co.uk/railways.htm
http://www.spartacus.schoolnet.co.uk/RAbourne.htm
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2. Do trains and locomotives provide the same functions today that they did during the 
18th and 19th centuries? Explain. 

 
3. What did the railway symbolize to wealthy merchants of the time period? To 

artisans? To laborers and workers? What does it symbolize to different groups today? 
Why? 

 
Extension Activity: 
 
Have students design futuristic means of transportation (e.g., a flying car) and explain 
how they think it will affect American society and the economy.  
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 Railways 
Student Worksheet 

Introduction: 
 
During the Industrial Revolution in Great Britain, the invention of the steam engine 
brought about the advent of the modern locomotive. This revolution in transportation 
allowed for the transfer of merchandise and raw materials from one area of the kingdom 
to another, as well as to overseas markets. The building of the railways employed 
hundreds of thousands of workers and helped fuel industrial growth; it also made it easier 
for people to travel.  
 
Directions: 
 
First-person narrative by Fanny Kemble 
Go to http://www.spartacus.schoolnet.co.uk/RAkemble.htm 
 
Read the narrative by Fanny Kemble, a leading actress who was invited to attend the 
opening of the Liverpool and Manchester Railway, and answer the following questions: 
 
 
1. Kemble says that “enormous masses of densely packed people lined the road, 

shouting and waving hats and handkerchiefs as we flew by.” Why do you think this 
was?? 

 
 
 
 
2. Why do you think Kemble’s mother was afraid? 
 
 
 
 
3. Why did “groans and hisses greet the carriage” in Manchester? 
 
 
 
 
4. What did Kemble see when she arrived? What does it symbolize?  
 
 
 
 
5. What did the railway symbolize? 
 
 
 

http://www.spartacus.schoolnet.co.uk/RAkemble.htm
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The Industrial Revolution spread as many other countries such as France, Germany, 
Belgium, and Russia adopted and created locomotive means of transportation. 
 
Graph of the spread of railways in the 19th century 
http://www.fordham.edu/halsall/mod/indrev6.html 
 
Examine the graph to determine the rate at which the railway industry reached each 
country. 
 
 
6. Which country had the most railway line in 1840? 
 
 
 
 
7. Which country had the most railway line in 1880? 
 
 
 
 
8. Which country had the most railway line in 1900? Why do you think this is? 
 
 
 
 
9. How do you think the spread of the railway line contributed to industrialization in 

each country? 
 
 

http://www.fordham.edu/halsall/mod/indrev6.html
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Child Labor and Living Conditions 
Teacher Page 

Introduction: 
 
In this lesson, students will understand the child labor conditions of Great Britain during 
the Industrial Revolution. In addition, students are exposed to basic living conditions 
among the masses of workers in Great Britain. 
 
Objectives: 
 
Students will: 

• interpret child testimonies and a sanitary report  
• analyze child laborers’ living and working conditions 
• understand the consequences of the Industrial Revolution on the child labor force 

and city dwellings 
 
Web Sites Used in this Lesson: 
 
Chadwick's Report on Sanitary Conditions is at 
http://landow.stg.brown.edu/victorian/history/chadwick2.html. 
 
The Sadler Committee's 1832 Report on Child Labor in England is at 
http://www.cwrl.utexas.edu/~benjamin/316kfall/316kunit2/studentprojects/group2/sadler.
html. 
 
For students to gain an understanding of child labor and working conditions in Great 
Britain they should view: 
 

• http://members.aol.com/TeacherNet/Industrial.html#CLE 
• http://landow.stg.brown.edu/victorian/history/hist8.html 

 
Strategies: 
 
Introduce the child labor and union movement by discussing a strike that has taken place 
somewhere in the world during the last six months. Have students understand the nature 
of the strike and use this to introduce the controversies over child labor conditions in 19th-
century Great Britain. 
  
Wrap-Up: 
 
After students complete the worksheet, review the answers and use the following 
questions to lead a discussion. 
 
1. Was child labor crucial to the success of the Industrial Revolution in Great Britain? 
 
 

http://landow.stg.brown.edu/victorian/history/chadwick2.html
http://www.cwrl.utexas.edu/~benjamin/316kfall/316kunit2/studentprojects/group2/sadler.html
http://members.aol.com/TeacherNet/Industrial.html#CLE
http://landow.stg.brown.edu/victorian/history/hist8.html
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2. Why did employers prefer to employ children as opposed to adults? 
 
3. Is it possible to protect children throughout the world from harsh working conditions? 

Why or why not? 
 
Extension Activity: 
 
Have your students compare and contrast labor laws in the United States versus those in 
other countries. Have students examine modern instances of sweatshops. 
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Child Labor and Living Conditions 
Student Worksheet 

 
Introduction: 
 
The Industrial Revolution in Great Britain changed the lives of many people. Farmers 
moved from the rural countryside to the cities to become laborers. Overpopulation, 
crowding, and sanitation became problems. In addition, for many families to afford living 
expenses, children had to go work in the factories where they were exposed to harsh 
conditions, brutal hours and low pay. 
 
Directions: 
 
Chadwick's Report on Sanitary Conditions 
Go to http://landow.stg.brown.edu/victorian/history/chadwick2.html and answer the 
following questions: 
 
 
1. What does Chadwick say were the causes of the diseases and epidemics? 
 
 
 
 
2. What was the result of these diseases and epidemics? 
 
 
 
 
3. What does Chadwick say can be done to improve living conditions in the cities? 
 
 
 
 
4. Why do you think these cities became so polluted? Do we see evidence of this 

happening in areas of the world today? 
 
 
 
 

http://landow.stg.brown.edu/victorian/history/chadwick2.html
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The Sadler Committee's Report on Child Labor in England—The testimony of 
Joseph Hebergram in 1832 
Go to 
http://www.cwrl.utexas.edu/~benjamin/316kfall/316kunit2/studentprojects/group2/sadler.
html and answer the following questions. You will need to click on the various categories 
listed to answer the questions below. 
 
 
5. At what age did Joseph Hebergram start working? 
 
 
 
 
6. How many hours a day did Joseph work? 
 
 
 
 
7. How were children disciplined in the factories? 
 
 
 
 
8. Were the mills relatively safe or dangerous? Explain. 
 
 
 
 
9. Why did Joseph believe it was his duty to stay in the mill? 
 
 
 
 
 
 

http://www.cwrl.utexas.edu/~benjamin/316kfall/316kunit2/studentprojects/group2/sadler.html
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The Great Exhibition of 1851 

Teacher Page 
Introduction: 
 
The goal of this lesson is to have students both determine and analyze the implications of 
the Great Exhibition of 1851. Students will examine the Crystal Palace and explore the 
treasures of the Great Exhibition, understanding how and why Great Britain celebrated 
the Industrial Revolution. 
 
Objectives: 
 
Students will: 

• analyze illustrations of the Crystal Palace 
• interpret sermons discussing the Great Exhibition of 1851 
• debate the national and international impact of the Exhibition 

 
Web Sites Used in This Lesson: 
 
Illustrations of the Crystal Palace can be found at 
http://www.vanderbilt.edu/AnS/english/Clayton/318visual_1851.htm 
 
Rev. George Clayton’s “Three Sermons on the Great Exhibition of 1851,” preached in 
York St. Chapel in Walworth, can be found at 
http://landow.stg.brown.edu/victorian/1851/clayton.html 
 
 
These Web sites provide background information on the Great Exhibition of 1851: 
 

• http://landow.stg.brown.edu/victorian/1851/crystal1.html  
• http://www.speel.demon.co.uk/other/grtexhib.htm 
• http://landow.stg.brown.edu/victorian/1851/1851ov.html 
• http://www.victorianstation.com/palace.html 

 
Strategies: 
 
Discuss modern art and/or technology museums and their purpose. Have students 
complete the worksheet. 
 
Wrap-Up: 
 
After students complete the worksheet, review comparisons as a class and use the 
following questions to lead a discussion.  
 
1. How did the Crystal Palace and the Great Exhibit of 1851 contribute to the Industrial 

Revolution? What does the Exhibition reveal to us today?  

http://www.vanderbilt.edu/AnS/english/Clayton/318visual_1851.htm
http://landow.stg.brown.edu/victorian/1851/clayton.html
http://landow.stg.brown.edu/victorian/1851/crystal1.html
http://www.speel.demon.co.uk/other/grtexhib.htm
http://landow.stg.brown.edu/victorian/1851/1851ov.html
http://www.victorianstation.com/palace.html
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2. Do we have anything today that compares to the Crystal Palace and the Great 
Exhibition of 1851? 

 
3. How do you think other countries responded to the Great Exhibition? 
 
Extension Activity: 
 
Have students design and plan a present-day exhibition similar to the Great Exhibition of 
1851. 
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The Great Exhibition of 1851 
Student Worksheet 

 
Introduction: 
 
The Great Exhibition of 1851 in London celebrated the industrial, military, and economic 
superiority of Great Britain. Just representing the feats of Britain itself would have 
excluded many of the technological achievements pioneered by the British in its many 
colonies and protectorates, so it was decided to make the Exhibition truly international 
with invitations being extended to almost all of the countries of the colonized world. The 
British also felt that it was important to show their achievements right alongside those of 
“less civilized” countries.1  

 
Directions: 
 
Drawings of the Crystal Palace 
Go to http://www.vanderbilt.edu/AnS/english/Clayton/318visual_1851.htm 
 
Click on the Western Entrance to the Great Exhibit OR 
Click on the South Exterior of the Crystal Palace 
 
Answer the following questions: 
 
 
1. Describe the Crystal Palace. 
 
 
 
 
2. What else do you see in the illustration? 
 
 
 
 
3. Why do you think the Crystal Palace was considered so impressive in 1851? 
 
 
 
 
4. Do you think the Crystal Palace is an impressive building from today’s perspective? 

Why or why not? 
 
 
 
                                                           
1 http://www.victorianstation.com/palace.html 
 

http://www.vanderbilt.edu/AnS/english/Clayton/318visual_1851.htm
http://www.victorianstation.com/palace.html
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5. What does the Crystal Palace symbolize? 
  
 
 
 
Sermons preached by Reverend George Clayton 
Go to http://landow.stg.brown.edu/victorian/1851/clayton.html 
 
  
6. According to Clayton, who is the Exhibition for? Do you agree or disagree? Why? 
 
 
 
 
7. According to Clayton, what is the evidence for England’s “greatness and glory”? 
 
 
 
 
8. Why Does Clayton consider the Crystal Palace a “temple of real fame”? 
 
 
 
 
9. How does Clayton justify the Exhibition’s use of religion? 

 
 
 

 
10. Do you agree or disagree with Clayton’s view of the Exhibition? 

http://landow.stg.brown.edu/victorian/1851/clayton.html
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Culminating Activity 
 
Objective:  
 
The purpose of this activity is to set up the “student as historian.” Students will use the 
primary sources from the lessons in this unit (as well as others they may find on the 
Internet) to support the conclusions they make in an argumentative essay.  
 
 
Directions:  
 
Assign a culminating essay using the following question: Did the Industrial Revolution 
bring positive change to Great Britain? Students must answer either yes or no as their 
thesis statement and defend their position using primary source documents. The 
Culminating Activity instruction sheet for students can be found on the following page. 
   
 
Evaluation:  
 
Teachers should evaluate students according to their own grading systems. However, a 
grading rubric for the essay is provided. 
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The Industrial Revolution In Great Britain 
Culminating Activity Instruction Sheet 

 
 
Directions:  
 
1. Your goal is to write an argumentative essay. Your essay should address the 

following question: 
 

Did the Industrial Revolution bring positive change to Great Britain? 
 
2. After determining which argument you would like to support (either yes or no), use 

primary source documents from the lessons in this unit (as well as other sources you 
may find on the Internet) to provide you with evidence to support your thesis 
statement and your arguments.  

 
3. Create an outline for your essay (we will go over how to create an outline in class). 
 
4. Write and/or type your essay. Make sure to proofread for spelling and grammar 

errors! 
 
5. Cite your sources at the end of your essay. 
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Culminating Activity Evaluation Rubric 
The Industrial Revolution Essay 

 
Guidelines: Final Evaluation: Teacher Comments Grade 

Introduction:  
Do you place your research in 
historical context? 
Do you provide a research 
question? 
Do you provide a solid thesis 
statement, answering your 
research question? 

  
 
 
 
 
15 points 

Body: 
Do your body paragraphs support 
your thesis statement? 
Do you provide good supporting 
evidence and consider multiple 
perspectives? 
Is your paper well organized? 

  
 
 
 
30 points 

Conclusion: 
Do you summarize your main 
arguments, restate your thesis and 
explain what your reader should 
walk away with after reading 
your paper? 

   
 
 
15 points 

Logistics: 
Is your paper clear, concise and 
historically accurate? 
Is your grammar and spelling 
correct? 
Did you follow directions, using 
primary documents and sources? 
Is your essay 5 paragraphs long? 

  
 
 
 
 
15 points 

Bibliography: 
Did you include 5 sources? 
Are they in proper bibliographic 
format? 

  
 
10 points 

Outline: 
Did you include your original 
essay outline? Was your outline 
clear and well-organized? Did 
your outline provide argument 
and evidence? 

  
15 points 

Overall comments:   
100 points 
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Answer Key 
 
Lesson 1: Inventions 
 

 Handloom Power loom 

What do you see 
literally in each 
illustration? 

A man working wooden 
handloom. 
 
 

A woman working a machine 
(lots of machines) with an 
overseer standing by. 

What is the purpose of 
each instrument?  

To make cloth 
 
 

To make cloth 

What kind of labor is 
required by each loom? 

Manual (by hand) 
 
 

Keeping the machines running 

What can we assume 
about the location of 
industry based on the 
illustration? 

Most industry took place in the 
home. 

Most industry took place in 
factories. 

 
1. Both the handloom and the power loom serve the same purpose: making cloth. 
2. The handloom is constructed of wood and requires an individual to thread it and 

weave cloth properly. The power loom is constructed with metal and wood and does 
not require an individual to work it. The power loom produces more cloth than the 
handloom over a constant period of time.  

3. The Industrial Revolution brought about a transformation in the way goods were 
made—by hand versus by machine. 

4. Scribbling refers to the process of weaving or making cloth. 
5. The workers believed the machines were taking their livelihood away from them. 

They believed that once they learned how to use one machine another would arise to 
replace it. 

6. The workers were worried these machines would cause their children to be idle (with 
nothing to do) because the machines had taken away their work. 

7. The Leeds merchants needed machines to stay competitive. 
8. The Leeds merchants say machines will help increase wages. 
 
(Answers 9 and 10 will vary). 
  
Lesson 2: The Luddites 
 
1. Textile mill owners 
2. Answers will vary. 
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3. Some mill owners claimed that the war against Napoleon, and not the economic 
changes caused by their mills and labor policies, was responsible for the weavers’ 
hard economic times. 

4. Answers will vary. 
5. Answers will vary. 
6. “nothing but absolute want could have driven a large, and once honest and 

industrious, body of the people, into the commission of excesses so hazardous to 
themselves, their families, and the community.”  

7. In addition to the weavers losing all their business to the textile mills, Byron also 
seems to imply that no other jobs were available for the weavers. 

8. “Their excesses, however to be deplored and condemned, can hardly be subject to 
surprise.”  

9. Answers will vary. 
 

Lesson 3: The Railways 
 
1. People were excited by the railways (new). 
2. Passengers frightened by the speed of the train 
3. People discontent with the government (artisans and merchants are discontent) 
4. A starved weaver sitting at a handloom—symbolizes tensions 
5. Answers will vary. 
6. Great Britain 
7. Germany 
8. Russia (land size) 
9. Transport of Goods and People 
 
Lesson 4: Child Labor and Living Conditions 
 
1. Pollution, contaminated drinking water 
2. Loss of life, workers, increase in population 
3. Control refuse and drainage, better medicine 
4. Answers will vary. 
5. Seven 
6. 15 
7. Whipped 
8. Dangerous 
9. Answers will vary. 
 
Lesson 5: The Great Exhibition of 1851 
 
1. Grand 
2. People 
3. Architectural feat (innovative) 
4. Yes—not many like it 
5. Celebration of the Industrial Revolution 
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6. “It is not a spectacle exclusively for the royal and the noble, for the merchant and the 
manufacturer, for the erudite scholar, the ingenious mechanic, and the cunning 
artificer. It is for the people—the people of all nations, to whom the invitation is 
cordially addressed.” 

7. “Think of the palace which she has builded, of the invitation she has sent abroad, the 
attraction she has put forth, the impulse she has given to the inhabitants of the 
remotest realms; think of the impartial justice which she has shown, in presenting as 
great facilities for display, to the stranger as to her home-born sons. Her capabilities 
for presenting such a scene as this, and her disposition to open her maritime ports and 
city gates to welcome the teeming thousands of her visitors from every clime, are 
demonstrative proofs of her real greatness. And great she truly is—great in her trade 
and commerce—great in her laws and constitution—great in her freedom, both civil 
and religious—great in the power, the character, and the virtues of her queen, nor less 
in those of her royal consort, to whom this Exhibition is [26/27] primarily 
attributable—great in the resources of her wealth, in the number and extent of her 
colonial possessions—great in the multitude of her subjects—great in the moral and 
Christian bearing of a large proportion of her people—great in the cultivation of the 
mind and morals of the rising population of her inhabitants.”  

8. Because the “arts of industry are beneficial.” 
9. Wisdom and understanding is a departure from evil. 
10. Answers will vary. 
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Recommended Industrial Revolution Web Sites 
 
Discover School: Industrial Revolution 
The Discover School World Book has a long, but simple overview of the Industrial 
Revolution and is great for students who may have problems grasping the material. 
Questions about the material and links to related articles and biographies are also 
included with the overview. 
http://school.discovery.com/homeworkhelp/worldbook/atozhistory/i/275880.html 
 
The Victorian Web 
Hosted by the National University of Singapore, the Victorian Web provides many 
primary source documents from the Industrial Era in Great Britain. Resources on the Web 
site include analyses by modern historians, photographs, and contemporary documents.  
http://www.victorianweb.org/ 
 
The Net's Educational Resource Center: Industrial Revolution 
This site provides maps, cartoons, economic plans, Internet links, timelines and 
information on child labor unions, agriculture, transportation, and much more related to 
the Industrial Revolution.  
http://members.aol.com/TeacherNet/Industrial.html 
 
The Industrial Revolution Lecture 
Professor Gerhard Rempel of Western New England College provides a good overview 
of the Industrial Revolution in his lecture notes for his course on Western Civilization.  
http://mars.acnet.wnec.edu/~grempel/courses/wc2/lectures/industrialrev.html 
 
Kid Info Reference Resource: Industrial Revolution 
The Kid Info Reference Resource Web site includes excellent links to resources on the 
Industrial Revolution both in the United States and Great Britain. 
http://www.kidinfo.com/American_History/Industrial_Revolution.html 
 
The Internet Modern History Sourcebook: Industrial Revolution 
The Internet Modern History Sourcebook provides extensive information on the 
Industrial Revolution. The site includes links to primary source documents and analyses 
of the social and political effects of the Industrial Revolution and the literary response, as 
well as links to background information on the Industrial Revolution.  
http://www.fordham.edu/halsall/mod/modsbook14.html 
 
NM's Creative Impulse: The Artist's View of World History and Western 
Civilization 
Created by high school teacher Nancy B. Mautz, this Web site has a well-organized 
section with background information and briefly annotated Web sites on the Industrial 
Revolution. 
http://history.evansville.net/industry.html 
 
 

http://school.discovery.com/homeworkhelp/worldbook/atozhistory/i/275880.html
http://www.victorianweb.org/
http://members.aol.com/TeacherNet/Industrial.html
http://mars.acnet.wnec.edu/~grempel/courses/wc2/lectures/industrialrev.html
http://www.kidinfo.com/American_History/Industrial_Revolution.html
http://www.fordham.edu/halsall/mod/modsbook14.html
http://history.evansville.net/industry.html
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Argumentative Paragraph/Essay Rubric 
 

SCORE   Structure-Introduction 
 - states thesis/main idea 
 - introduces main points 
 
Weighting 

Level 1 (50-59) 
- simple opening statement 
- limited identification of main points 
 
Level 2 (60-69) 
- thesis stated but unclear 
- main points unclear 
 
Level 3 (70-79) 
- thesis is stated but somewhat unclear 
- main points introduced with moderate clarity 
 
Level 4 (80-100) 
- thesis is precisely stated 
- main points clearly introduced 

 

 

SCORE   Structure-Conclusion 
 – summarizes thesis/main  
  idea 
 – summarizes main points 
 
Weighting 

Level 1 (50-59) 
- abrupt ending; limited summarizing of main  
   points 
 
Level 2 (60-69) 
- thesis summarized but unclear 
- main point summarized but unclear 
 
Level 3 (70-79) 
- thesis summarized but somewhat unclear 
- main points summarized but unclear 
 
Level 4 (80-100) 
- thesis clearly summarized 
- main points clearly summarized 
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SCORE  Supporting Reasons or    
  Arguments 
  - arguments are related to     
    the main idea logically 
 
Weighting 

Level 1 (50-59) 
- arguments are unrelated 
 
Level 2 (60-69) 
- arguments are unclear and not logically related    
  to the main idea 
 
Level 3 (70-79) 
- arguments are usually clear and logically related  
  to the main idea 
 
Level 4 (80-100) 
- arguments are quite clear and logically  
  related to the main idea 

 

 

SCORE   Evidence and Examples 
 - relevant supporting evidence 
 - sufficient quantity of facts  
   used 
 
Weighting 

Level 1 (50-59) 
- limited support of points, evidence mostly   
  irrelevant 
- limited or unrelated facts used 
 
Level 2 (60-69) 
- some points have been supported, some    
  evidence not relevant 
- insufficient or missing some facts 
 
Level 3 (70-79) 
- most points have been supported with relevant  
  evidence 
- sufficient use of facts 
 
Level 4 (80-100) 
- each point has been supported with relevant  
  evidence 
- substantial facts used 
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SCORE   Mechanics of Writing 

 - correct grammar and    
   spelling  used 
- use of correct citation  
   method 
 
Weighting 

Level 1 (50-59) 
- grammar and spelling used with limited 
  accuracy and effectiveness 
- citation method not followed or absent 
 
Level 2 (60-69) 
- grammar and spelling used with some accuracy  
  and effectiveness 
- citation method used but with significant errors 
 
Level 3 (70-79) 
- grammar and spelling used with considerable   
  accuracy and effectiveness 
- minor errors in citation method 
 
Level 4 (80-100) 
- correct grammar and spelling used with  
  accuracy and effectiveness almost all of the time 
- precise use of citation method 

 

 

 Additional Criteria 
 
Weighting 
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Debate Rubric 
 

 Clear articulation of position SCORE 
 

Level 1  
- position is not clearly stated 
 
Level 2  
- position is recognized, but only clarified  
  through prompting 
 
Level 3  
- a clear position is stated 
 
Level 4  
- a clear position is stated and fully articulated 

 

 

 Provides support for position SCORE 

 

Level 1  
- limited support for initial position 
 
Level 2  
- support for initial position is present but lacks  
  clarity of presentation 
 
Level 3  
- support for initial position is clearly presented  
  and reasoned based on evidence 
 
Level 4  
- supporting arguments for position are both  
  reasoned and persuasively presented 

 

 

 Considers other positions SCORE 
 

Level 1  
- limited sensitivity to other positions 
 
Level 2  
- other positions acknowledged but not 
  considered 
 
Level 3  
- other positions acknowledged and considered 
 
Level 4  
- other positions considered and effectively  
  incorporated or countered 
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 Effectively critiques positions SCORE 
 

Level 1  
- limited sensitivity to other positions 
 
Level 2  
- other positions acknowledged but not 
  considered 
 
Level 3  
- other positions acknowledged and considered 
 
Level 4  
- other positions considered and effectively  
  incorporated or countered 
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Oral Presentation Rubric  
 

 Your Name: ______________________        Topic:_____________________________ 
 
 

 Criteria Possible 
Points Self-Assessment Teacher 

Assessment 

 Provided depth in coverage of topic.  10  
 

 
 

 Presentation was well planned and  
 coherent.  10  

 
 
 

 Presenters were models of thoughtfulness.   
 Personal experience integrated where   
 relevant and appropriate. Explanations  
 and reasons given for conclusions.  

10  
 

 
 

 Communication aids were clear and useful.  10  
 

 
 

 Bibliographic information for others was  
 complete.  10  

 
 
 

 Total Possible Points  50  
 

 
 

 
Rate each category according to the following scale:  

• 9–10 = excellent 
• 7–8 = very good 
• 5–6 = good 
• 3–4 = satisfactory 
• 1–2 = poor  
• 0 = unsatisfactory 
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Resources on the Industrial Revolution available from 
 Social Studies School Service 

 
To order, go to http://www.socialstudies.com/mproduct.html and enter the code and 
quantity of the desired titles or call toll-free 800-421-4246. 
 
THE INDUSTRIAL REVOLUTION. Summarizes the major technological and social 
changes surrounding the Industrial Revolution that began in England around 1750. Using 
live-action sequences occasionally interspersed with vintage illustrations, this concise 
introduction covers key topics such as machines and factories, working conditions, the 
steam engine, coal and iron, the development of new cities, and improved transportation. 
The program concludes by pointing out that, as the 21st century dawns, many countries 
are beginning to undergo a similar revolution—and to face many of the same benefits and 
problems encountered by the English 250 years ago. Grades 7–11. Color and black-and-
white. 19 minutes. United Learning.  
FH290V                                    VHS video, 5 photocopy masters, guide              $95.00 
 
THE INDUSTRIAL REVOLUTION—A GLOBAL EVENT: A Simulation for 
Grades 9–12. How did the Industrial Revolution affect the lives of individuals from 
different social classes and countries? Drawing heavily on primary sources, more than 75 
case studies of people who lived during the era of rapid and unpredictable change 
between 1850–1914 can be used as single lessons or as full units involving role playing 
and research projects. In a “Global Conference of Social Classes,” the culminating 
lesson, all the players meet to write, present, and defend resolutions regarding land 
distribution, production, suffrage, and the roles of government, religion, and education. 
Bibliographies. Illustrated. Spiralbound. 8½" x 11". National Center for History in the 
Schools, UCLA. 151 p. ©1998.  
NH153                                      Reproducible unit of study                                      $15.00 
 
AGE OF EXPANSION. This large, full-color poster shows the interrelationship 
between industrial development and social change. Depicting scenes from British life 
between 1750 and 1900, the poster is divided into two parts. One side, “The Workshop of 
the World,” shows a coal field, a factory, products—such as tobacco—from abroad, and 
an idealized Victorian painting of heroic workers juxtaposed with an etching of children 
being lowered into a mine. The other side, “The Slave Trade Triangle,” illustrates how 
the slave trade helped to finance the Industrial Revolution: Slaves sent from Africa to the 
Caribbean provided raw materials, raw materials were sold to buy more slaves. 
28"h x 39"w. Pictorial Charts Educational Trust, London. 
PC184                                       Poster, guide                                                            $11.00 
 

http://www.socialstudies.com/mproduct.html
http://www.socialstudies.com/c/@0/Pages/product.html?record@TF7611
http://www.socialstudies.com/c/@0/Pages/product.html?record@TF7611
http://www.socialstudies.com/c/@0/Pages/product.html?record@TF25148
http://www.socialstudies.com/c/@0/Pages/product.html?record@TF16658
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THE INDUSTRIAL REVOLUTION: Technological and Social Change in Europe 
and the United States. By David Graber. Reproducible readings and activities—
including essay and short-answer questions, reading comprehension exercises, crossword 
puzzles, and quizzes—focus on the Industrial Revolution and the profound changes it 
brought to America and the world. The readings, informative and clear, focus on new 
technologies, political movements, the growth of labor unions, and biographical sketches 
of industrial leaders, scientists, and political philosophers. Grades 6–12. Answer key. 
Bibliography. Chronology. Maps. Illustrated. 8½" x 11". Mark Twain Media/Carson 
Dellosa. 92 p. ©1995. 
CRD128                                     Reproducible activity book                          $11.99 
 
THE LUDDITES. Why study the Luddites? Today’s students face the same problem the 
Luddites did: a workforce where new technologies can, overnight, make old skills 
obsolete. Made in the style of a documentary, this fascinating dramatization interprets 
what happened in early 19th-century England when the Luddites violently resisted the 
introduction of new machines into the wool industry. The camera follows the key events 
in the rebellion, while the narrator interviews mill owners, magistrates, out-of-work 
laborers, the machine operators, and economists (who dismiss the protestors as a 
necessary sacrifice to progress). Now a term of denigration, “Luddites” are depicted here 
not as opponents of change, but as opponents of change that would destroy people’s lives. 
Grades 7 and up. Color. 50 minutes. 
FHM252V                                  VHS videocassette                                                $149.95

http://www.socialstudies.com/c/@0/Pages/product.html?record@TF3472
http://www.socialstudies.com/c/@0/Pages/product.html?record@TF7418
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